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What is NP3 
 

New Purposes – New Practices – New Pedagogy (NP3) is a collaboration between The Open 
University, Lancaster University and Manchester Metropolitan University, led by Professor Peter 
Twining.  
 
NP3 is finding out about how children's digital practices influence teaching and learning. 
NP3 aims to find out about how children use digital devices outside school and what influence 
(if any) these practices have on what pupils and teachers do inside primary schools. The focus 
is on pedagogy across the curriculum (rather than the teaching of computing). 
 
Our Research Questions (RQs) for these exploratory studies are: 

RQ1 What are the digital practices that pupils bring to their learning in school? 

RQ2 Across subject domains what do teachers’ intended and enacted pedagogic practices 
indicate about their awareness of and the value accorded to pupils’ digital competencies, and 
how do pupils’ experience these pedagogic practices? 

RQ3 What institutional circumstances and practices enable or undermine how pupils’ digital 
competencies and practices are recognised (RQ1) and integrated into teachers’ practice (RQ2)? 

This brief report provides a snapshot of the digital practices evident in one of the 10 
Exploratory Studies that we conducted between October 2015 and March 2016, with a 
summary of emerging findings from this Exploratory Study.  
 
For further details about NP3 go to http://www.np3.org.uk.   

Exploratory Study Overview  
Exploratory Study 10 was conducted in an independent girls’ school in the south of England. 
There are around 230 pupils aged between 3 and 11 years (i.e. Nursery to Year 6) on roll. The 
Exploratory Study focussed on Year 5 (pupils aged 9 to 10 years).  

Emerging findings 
• The majority of the girls had/shared access to a range 

of digital devices outside school including tablets, 
laptops, desktops and smartphones. 

• A small minority of children were not allowed digital 
devices at home or had very restricted access for non-
school activities. 

• Common uses of ICT outside school included watching 
movies, listening to music, playing games, and 
communicating with their friends. A smaller number of 
girls made movies, which were uploaded to YouTube. 

• Teachers generally seemed to think that the iPads 
made learning more engaging and efficient, and helped 
the girls develop independence and ‘21st Century skills’.  

• There were concerns about iPads distracting from 
achieving lesson objectives, the girls having too much 
‘screen time’, and potential issues with online 
communication outside school. 
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Pupils’ digital practices outside school 
Twelve Year 5 girls each took part in one of two focus group interviews. Two Year 5 girls and 
their mums kept photographic records of the child’s ICT use outside school over a two-day 
period. Both of these ‘Log’ children and their mums provided log sheets and associated 
photographs and one child and parent were interviewed. 
 
Playing on dad’s phone

 

 
All but one of these 12 children had access to a range of 
devices at home, including desktops, laptops, tablets, and 
smartphones. In most cases these were shared devices 
(e.g. a family iPad; the child was allowed to use her dad’s 
mobile phone), though several of the girls said they had 
their own iPad and phone at home. One girl reported that 
she was not allowed to have any digital devices at home 
until she was 12.  
 
Several of the girls commented that they were only 
allowed to use ICT if they had tidied their room/finished 
their homework. One of the Log girls (Log A) was limited 
to ten minutes free play on her iPad in the morning and 
ten minutes in the evening, though she was also allowed 
to use it for school related work. Her mother noted that all 
her friends thought that this was ‘incredibly mean’.  

 
The most commonly reported activities were watching Netflix or videos on YouTube, and 
playing games (e.g. Minecraft, Moshy Monster, Groom my dog). One girl commented that she 
watched Netflix “all weekend all the time” whilst others said that they played programmes in 
the background whilst they did other things. Many of the girls listened to music (e.g. on 
Spotify), often whilst doing other activities (including homework). One reported listening to 
audio books whilst others read eBooks. For example, Log A enjoyed reading books which she 
accessed via the website ‘Read for my school’ (http://www.readformyschool.co.uk/).  
 
Most of the girls used communication tools, 
including Facetime, email, Messenger and 
Snapchat. For example, Log A took a selfie of her 
‘wild hair’, which she emailed to her friends. Two 
girls said they made movies which were uploaded 
onto YouTube: one of them acted as the 
‘cameraman’ for her brother who had a YouTube 
channel, whilst the other had her own YouTube 
channel.  
 
All the children mentioned using ICT to do 
homework. This included weekly maths homework 
on MyMaths and both Log pupils mentioned doing 
research related to their school topic on Ancient 
Greece, and one of them had searched for a recipe 
for a sponge cake for her science homework 
(though she ended up using a recipe from a book 
that her mum had found instead).  
 
Several of the girls used Garageband (a music 
composition app) at home. They had been taught 
to use it in school, and then extended what they 
could do independently at home. Whilst most of 
the girls said that they asked siblings, their mums 
or friends for help if they had problems using ICT 
at home, a couple ‘worked it out for themselves’. 

 
Girl searching for information on 
clothing in Ancient Greece  



   

3 

In School  
Context  
This is an independent girls’ school in the South of England, with around 230 pupils aged 
between 3 and 11 years (i.e. Nursery to Year 6). The school is part of a network of girls’ 
schools and has an affiliated senior school. There are 15 teachers, with additional staff coming 
from the senior school to teach some subjects. The girls have a form tutor, with most of their 
lessons being taught by subject specialists. They are streamed for core subjects.  

Vision and digital spaces  
The head teacher, who has been in post for five years, aims to empower the girls to embrace 
change and see change as a positive thing. Since joining the school she has overseen the 
introduction of a virtual learning environment (VLE) and has championed the introduction of a 
1:1 iPad strategy in Years 5 and 6. Thus every child in Years 5 and 6 has their own iPad, which 
they take to all lessons. At all other times (e.g. breaks, lunchtimes, wet play, after school) the 
iPads are kept in secure charging lockers in school; the girls are not allowed to take them 
home. The school provides a list of apps that the girls download at the start of the year (or as 
new ones are identified) but they are not allowed to install their own games or music. 
 
Each classroom has an interactive whiteboard (IWB) and 
Windows 7 desktop computer. Each teacher has an iPad 
and/or Windows 7 laptop. Most classes are organised with 
clusters of desks. Class sizes vary from 10 to 24 girls, with 
24 (in one Year 6 class) being exceptionally large.  
 
There is a music room (desks in rows and open area), a 
computer room with 25 Windows 7 desktops on benches 
around the outside of the room, and a secondary computer 
room with 10 Windows 7 laptops.  
 
The amount of time that teachers reported ICT was being 
used by the girls varied across subjects and age groups, 
ranging from 10% of lesson time in art, 20% in music 
(more for Year 5), 40% in humanities (where the iPads have 
replaced exercise books for Years 5 and 6), around 50% in 
maths, 65% in English in Years 5 and 6, and 80% in PSHE 
(which was taught by the head teacher who felt that as she 
had introduced the iPad scheme she should make full use of 
them). 
 
That use ranged from teachers using Kahoot for maths  

A Year 2 classroom

 
A Year 6 classroom

 
quizzes, Showbie across subjects to manage classroom activities (in 50% of one teacher’s 
lessons), and the IWB to give instructions and share girls’ work, through to the girls doing 
research (e.g. finding images and colour wheels in art, music and images in music, and 
researching house prices and the best mobile phone in PSHE), composing music (e.g. using 
GarageBand), devising Kahoot quizzes, creating comic strips (e.g. of the life of Krishna), 
animations (e.g. of the erosion of a headland by the sea using clay and paper models), and 
movies showing sequences of events (e.g. the story of the Magic Flute).   
 
There seemed to be general agreement amongst the teachers that the iPads added value. This 
was often in terms of speeding up the learning process rather than changing what or how the 
girls learnt. Some teachers reported that the iPads facilitated more individualised learning and 
provided more opportunity for girls to be in charge of their own learning.  The music teacher 
felt that ICT changed the way in which students learnt about music. Some teachers were 
concerned about the girls being too focussed on using their iPads in ways that distracted them 
from the main objective of the lesson. Some staff also expressed concerns about potential 
problems associated with the use of online communication (outside school). 
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Example 1: Contrasting colours 
The 20 Year 5 girls came into the 
art room and gathered around the 
table where Mrs Bright was waiting 
for them. Mrs Bright explained the 
objective of the lesson (to create a 
collaborative ‘patchwork’ focussing 
on colour and pattern) and showed 
the girls some of the patchwork 
squares another class had created. 
She went on to explain that the 
girls were going to make one 
patchwork square each and 
demonstrated how to make one. 
She then explained how you can 
use a colour wheel to select 
contrasting colours. The girls were 
then set the tasks of finding a 
colour wheel on the Internet and   
choosing the two colours they were going to use. They then had to search for patterns on the 
Internet that they might use as inspiration for the design of their patchwork square – the 
teacher prompted them to think about the most appropriate search term to use (‘patterns on 
circles’). 
 

 

The girls then spread out 
around the classroom and 
started to search for colour 
wheels on their iPads.  
 
Once they had chosen their 
contrasting colours they then 
searched for patterns on the 
Internet.  
 
The teacher encouraged them 
not to copy the patterns, but 
to use them to help them 
design their own. 
  

The teacher circulated around the class, giving encouragement and advice. The girls were 
allowed to move about and look at each other’s work and talk about their choices of colours 
and patterns.  
 
Two thirds of the way through the lesson Mrs 
Bright showed how the girls’ individual 
squares would be combined to make the 
overall patchwork.  
 
When a girl finished her patchwork square 
she moved on to make a second one.  
 
At the end of the lesson Mrs Bright had a 
plenary in which they reviewed what they 
had been doing. 
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Example 2  
The same Year 5 class were having a history lesson on Greek Gods and Goddesses, as part of 
their overarching topic on Ancient Greece.  
 
As the girls came into the classroom, Mrs Smith told them that they would need their iPads. 
Some of the children said that their batteries were low and were told to get chargers. 
 
Mrs Smith then introduced the activity, using her iPad connected wirelessly to the Interactive 
Whiteboard (IWB) at the front of the class – it showed the Ancient Greek Gods page on History 
for Kids (http://www.historyforkids.net/ancient-greek-gods.html). Mrs Smith explained that 
they were going to create a family tree for the Greek Gods. As the Internet was not responding 
she switched from the website to a blank family tree and made sure that the girls understood 
how relationships should be shown on it. She explained that they were going to use their iPads 
to research information on the relationships 
between the Greek Gods and then create a 
family tree in Explain Everything (an app). 
The Internet came back up as Mrs Smith 
finished explaining the task. Girls worked 
individually reading information from the 
History for Kids website and designing their 
family trees.  
 
Mrs Smith circulated, talking with individual 
children about their work and helping to 
sort out problems with iPads that had flat 
batteries. After about ten minutes she 
starts to draw a family tree with a marker 
on a whiteboard, asking pupils to tell her 
what to fill in.   
 
Some children created their family trees on paper 
initially and then transferred them onto their iPads.  

 

Others worked exclusively on their iPads.  

 
 
Several girls had problems drawing the family tree in Explain Everything, and other girls 
helped them resolve them. 
 
One of the pupils told Mrs Smith that she had found a better website, which had a family tree 
for the Greek Gods on it. Mrs Smith pointed out that they were not asked to search for a 
family tree, but then went on and discussed some of the shortcomings of the family tree, 
which was missing information about some of the relationships between the gods.  
 
Most of the girls were part-way through creating their family trees, so the activity was to be 
continued in the next lesson. 


